
John Jeftha lewer sy 
Presidentsrede tydens Kongres 
2008 in Pinelands, Kaapstad. 

 

Hierdie uittreksels uit die 
inleiding van die Presidentsrede 
tydens die Kongres 2008 
beklemtoon weereens die visie 
van die KPO ten opsigte van 
transformasie. 

Enjoy this edition of CTPA 
News. 

E.H. Douglas 

���� �������	
�����
��������

�		�	��
���������������������
��	���

����������
��������
��
�������
��������������
���	����������
��	�����������
���	������	
�����
��������
�		�	���������		���������
���
����������������

��
����������
�������
������
���������
������
�������
������
����������������
���������
������
�����������
���	��
������������

������������� 
��������!�
��	�	�
�����
��������������
�	�
	
���������������
��������
	�
��
����
��������	�
��
�����
�����������
�����
��������
���
	���
������������������	��
�
"������
�
��#�������������	�
�������������$	���������%��
��	�$��������������
���������
�
��	�&��������������
���
���
�������������������
���������
�����&������������

Before 1994 education was 
in a mess and it is in a 
deeper mess now. 

En as ons dit sê, wil ons 
nie verwaand klink nie, 
maar in die tradisie van die 
KPO praat ons eerlik, 
reguit en kaalkop.  

Baie het probeer om ons 
weg te wens. Hoe 
jammerlik het hulle nie 
misluk nie. Hulle is geweeg 
en te lig gevind. 

As we continue to progress 
I hope that we will echo Sir 
Isaac Newton when he said, 
“If I have been able to see 
further than others it is be-
cause I have stood on the 
shoulders of giants.” 

There are indeed many 
Windows of Hope! But for 
me, the greatest Window of 
Hope is you and me. In-
deed, WE are the shining 
lights and the greatest Win-
dow of Hope! 
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Our education challenges: 

We have come to a cross-
road in our education sys-
tem. Now is the time to take 
stock of what has gone be-
fore and assess what still 
need to be done to change 
things around. Let’s not be 
mistaken—the challenges 
are complex and daunting.  

At the coalface of the fight 
to equalise and push the 
boundaries of quality edu-
cation are our teachers. 
Teachers in South Africa 
are facing an increase of 
work pressure and are leav-
ing the profession in droves 
each year. Our teachers are 
demoralised. Out there, 
better money are the driving 
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forces behind qualified peo-
ple making decisions on 
bread and butter issues. Our  
country is feeling the pinch 
of an acute skills shortage, 
which has already entered 
the educational fray. Last 
year the Education Depart-
ment embarked on a cam-
paign employing foreign 
teachers to strategic 

(Continued on page 3) 
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3. What  are the priority areas for professional devel-
opment ? 

· Professional Development (PD) activities are 
grouped according to the following priorities: 

· Teacher priority activities—these are the PD 
activities chosen by you aimed at improving your 
practice in the classroom. 

· School priority activities—these are activities 
chosen by your SMT aimed at improving your 
whole school. 

· Profession priority activities—these are the ac-
tivities chosen by the Department of Education 
aimed at improving education in general. 

 

4. What kind of things can teachers learn about 
through CPTD activities ? 

CPTD activities should be aimed at helping you to learn 
more about: 

· The content of learning areas you teach. 

· The teaching methods you need to use to teach 
that content to learners. 

· Teaching practice in general. 

· Recognizing, identifying and addressing barriers 
of learning. 

· Creating inclusive and enabling learning envi-
ronments for all learners. 

· Teaching practice in general. 

· Developing specialist skills in areas like health, 
physical education and HIV/AIDS. 

· Teaching learners with disabilities. 

· Managing diversity. 

· Managing the classroom. 

· Managing discipline. 

 

5. What criteria will SACE use to endorse Professional 
Development (PD) activities? 

SACE will endorse PD activities that: 

· Lead to improvements in the classroom; 

· are available to teachers in rural areas and deal 
with marginalized and/or important learning ar-
eas; 

· fit within the priority needs of the education sys-
tem  and the profession; 

· improve schooling and the responsibilities of  the 
teaching profession in a transforming society; 

· are timed properly in terms of their duration  and 
what they aim to improve; 
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1. What is the relationship between the National Pol-
icy Framework (NPFTED) and the Continuing Pro-
fessional Teacher Development (CPTD) design? 

· NPFTED is a broad policy document for teacher 
development in S.A. 

· CPTD design is based on the NPFTED but pro-
vides a more detailed management and imple-
mentation plan. 

· The plan encourage teachers to participate in the 
continuing professional development activities 
that will improve the teaching in the classroom. 

 

2. What are the relationship between Integrated Qual-
ity Management System (IQMS) and the Continuing 
Professional Teacher Development ? 

· The ELRC passed Resolution 8 of 2003 detail-
ing IQMS for public schools. 

· The aim of IQMS is to improve the quality of 
education through three systems namely: Devel-
opment Appraisal; Performance Measurement 
and Whole School Evaluation. 

· The CPTD design is a system directed at all 
teachers in all schools, it will help the teacher to 
acquire professional development points aimed 
at improving your classroom practise. 

· You have to earn 150 points in each three year 
cycle. 

· You may not earn more than 90 points in any 
one year, except when you earn 90 points for 
completing a formal qualification. 

· You have earned at least 30 PD points in each of 
the three priority categories during a three year 
cycle. 

 



· include opportunities for teachers to demonstrate 
what they have learned from the PD activity. 

 

6. What kind of programmes will SACE endorse by  

    using the above criteria ? 

SACE will endorse programmes that covers the follow-
ing areas of learning: 

· Content knowledge and pedagogical skills must 
be integrated with a thorough understanding of 
changing nature of schools and the skills re-
quired to managed learning in diverse classroom. 

· While CPTD must focus on content knowledge 
in a variety of social context. 

· Support will be given to programmes that im-
prove teachers’ competence in the language of 
learning and teaching of literacy and reading 
skills. 

· The link between languages and learning must be 
promoted. This includes offering all teachers the 
opportunity to learn an indigenous African lan-
guage. 

· Teachers should be helped to work with a range 
of psychologists, therapists and counsellors in 
the spirit of inclusive education. 

· Conversion programmes will be offered to en-
able serving teachers to move into scarce learn-
ing areas, subjects or phases. 

 

7. Who will pay for Professional Development active 

    ties? 

· Compulsory CPTD activities will be paid for by 
the EMPLOYER. 

· The two systems support each other as you can 
use the development activities that will help you 
become a better teacher. 

 

8. What are the aims of the pilot study? 

· The pilot study aims to find out how ready you 
and your school are for implementing the CPTD 
system. 

· It will also find out what works and what does 
not work for you in the system. 

· The findings will be recorded and then used to 
improve the design of the CPTD system for all 
teachers in all schools and for all educators 
across the department. 

 

9. Who will run the pilot ? 

Various stakeholders are involved, e.g.: 

 

� 
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· The provider will put their findings and recom-
mendations in a report. 

· Your provincial department of education will 
assist the task team and research provider to do 
this work in your schools. 

 

10. How does the Professional Development system  

      work? 

PD points work in the following way: 

· The system works in a three year cycle. 

· CPTD activities selected by teachers will either 
be paid by the teacher or funded with provincial 
bursaries earmarked for priority fields of study. 

· Employers have the responsibility to fund profes-
sional development programmes for the teachers. 

 

11. How will teachers be awarded for achieving Pro-
fessional Development (PD) points? 

· Teachers will achieve intrinsic professional re-
wards like empowerment, confidence, enhanced 
knowledge, improved teaching and classroom 
management. 

· Teachers who achieve their PD targets will also 
be well placed for recognition and promotion. 

 

12. How will teachers achievements be recorded? 

· SACE will organize an electronic database for 
recording, data capturing and monitoring CPTD 
programmes and activities. 

 

Compiled by :  

H. C. Du Plessis 

Vice-President Labour 
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1.OSD (Beroep spesifieke dispensasie ) 

Vrae waarmee tans geworstel word, is:  

· Nuwe toetreders wat in hul finale jaar gedruip 
het, mag hulle vir internskap registreer?          

· Vakante betrekkings – moet alle applikante oor 
die kwalifikasies beskik soos deur OSD vereis? 

 

Dit is duidelik dat duidelike riglyne of beleid nog nie 
gereed is nie. 

 

2. ACE-Program ( Advance Certificate in 
Education) 

 Die minister van onderwys het ’n moratorium op alle 
ACE-programme geplaas.  

 

Slegs die individue wat tans besig is om met ’n ACE-
program word toegelaat om dit te voltooi, maar geen 
nuwe registrasies vir enige nuwe program word aanvaar 
nie. 

 

Redes vir hierdie optrede is: 

· Opvoeders het programme gevolg buite die 
leerarea wat hy/sy onderrig, byvoorbeeld  
bestuurswese en dus nie sy kennis rakende sy 
vakgebied uitgebrei nie. 

· Van die ACE-programme wat gevolg is, het geen 
erkening ontvang nie. 

· Universiteite moet hul leerplanne in 
samewerking met die onderwysdepartement 
hersien, en klem plaas op kennisvlakverbreding. 

· Die onderwysdepartement het ’n probleem met 
tydelike of kontraktuele dosente wat universiteite 
aanwend, vanweë hul kennisvlak of opleiding. 

 

Watter impak het hierdie besluit op die opvoeder? 

· Opvoeders met 360 krediete mag in die 
toekoms slegs registreer vir ACE-programme 
wat gemik is op die uitbreiding van hul 
vakkennis rakende hul vakgebied. 

· Slegs opvoeders wat oor 480 krediete beskik, 
sal gekeur word vir die ACE-programme 
Bestuur, MIV & vigs en Inklusiewe  
Onderrig. 

. 

 3. Onderwysererkennings/-toekennings 

3.1. Nasionale Onderwystoekennings 

 Die nasionale beoordeling vind plaas 12-17 Oktober 
2008 in Boksburg en die Nasionale Gala-geleentheid op 
29 Oktober 2008 by die Presidesiële Gastehuis.  

 

Voorstelle vir veranderinge aan die NTA: 

· NTA moet elke tweede of derde jaar aangebied 
word, in plaas van jaarliks; 

· integrasie van alle Nasionale Toekennings 
toelaat; 

· aanpassings aan huidige prosesse: PMDS, 
CPTD, IQMS en die NTA noodsaak verandering. 

   

3.2. Skootrekenaars: Aan elke opvoeder gaan een 
voorsien word, omdat dit toegang tot 
onderwysprogramme vergemaklik. 

 

3.3. Wêreldbekersokker: ’n Mini-kompetisie tussen 
die opvoeders van oor die wêreld met die uitsluitlike 
doel om gedagtes met teenspelers uit te ruil aangaande 
opvoeding. Die rol en ontwikkeling van sport moet in 
skole prioriteit geniet.  

 

  4. Continuous  Professional Teachers Development 
(CPTD) 

· Sace is verantwoordelik hiervoor;  

· terwyl die onderwysdepartement en Provinsiale 
Onderwysdepartemente verantwoordelik is vir 
PD- programme. 

· Duidelikheid moet nog verkry word oor wat 
presies die rolle en pligte van elke struktuur 
behels. 

· registers moet saamgestel word van 
diensverskaffers, opvoeders en die punte verdien. 

· die implementering van CPTD geskied in 3 
fases. Fase 1 is reeds afgehandel; fase 2, die 
invordering van aanbevelings, is tans aan die 
gang.  

· ’n Werkgroep bestaande uit proff. Samuel en 
Magi en mnr.T. Toolo (Sace) is aangestel om na 
die puntestelsel te kyk en veral die gewigswaarde 
van punte bepaal na aanleiding van aktiwiteite.  
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Die gevoel is ook uitgespreek dat die eerste twee of drie 
jaar gewy word aan onderwys en onderwysopleiding 
eerder as om klem op aktiwiteite en die puntewaardes te 
lê. 

 Probleemareas: 

· gewigswaarde van aktiwiteite wat punte dra; 

· die OSD en die impak daarvan op die CPTD; 

· Distrikontwikkelingsprogramme; 

· die implikasie van die National Education 
Evaluation Development in Unity ( NEEDU);  

· finansiering (skills levy) en aanwending van 80 
uur vir professionele ontwikkeling; 

· ongekwalifiseerdes en onder-gekwalifiseerdes en 
die impak van RPL. 

 

5.  NPDE- en MTS-projek 

· Nasionaal se bydra tot die NPDE loop vanjaar 
ten einde en elke provinsie moet die projek vir 
eie rekening verder bedryf.  

Probleme wat ervaar word, is:  

· opvoeders wat nie hul kursus voltooi nie, skep 
kontraktuele probleme; 

· daar is nie genoegsame ondersteuning aan 
studente nie; 

· leswaarneming deur HEI’s is onmoontlik; 

· opvoeders wat nie oor M + 1 of M + 2 beskik 
nie, maar die geleentheid wat aan 
diensdoenende opvoeders gebied word, wil 
benut om ’n onderwyskwalifikasie te bekom. 

 

Toekennings vir die Funza Lushaka-beurs soos volg: 

 

 

6. Funza Lushaka-beursskema 

Wysiging aan die registrasie van aansoekers word om 
die volgende redes voorgehou: 

· POD’s moet meer betrokke raak by toekenning, 
omdat hulle bewus is van hul behoeftes en 
universiteitsaansoeke laat indien. 

· Hoër Onderwysinrigtings (HEI’s) dien aansoeke 
laat in, dus geskied uitbetalings laat. Data van 
aansoekers is onvolledig en dit beïnvloed 
kommuniksie. 

· A.g.v. gebrekkige inligting kan DOE nie met 
selfvertroue op vrae uit die publiek respondeer 
nie en skep swak beeld. 

· Vrae bestaan of HEI’s wel toekennings gebruik 
of aanwend. 

· Om toegang tot inligting te vergemaklik sal alle 
aansoeke elektronies (aanlyn) op Funza Lushaka 
se webwerf gedoen word. 

· Alle toekennings word provinsiaal gedoen, om 
sodoende hul nood aan te spreek. 

· DOE-kwotas dien as riglyn vir die toekenning 
van die aantal beurse. 

· Kommunikasie met studente sal via SMS of e-
pos geskied. 

· Die web-adres is: www.funzalushaka.doe.gov.za. 

 

 

 

 

 

                                                                                    100 % 
            B.Ed 

           [60 %] 

Ander voorgraadse grade 

  

                  10 % 

Nagraadse Sertifikaat in Opvoeding  

                 [ 30 % ] 
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Die President, mnr. John Jeftha, bedank me. L. 
Collop vir haar jare lange diens by die KPO. 
(Afskeidsfunksie, Ritz Hotel, Kaapstad, 4/10/2008) 

Applous van die Vrystaatse delegate, o.a. mnre.  
C. Townsend en A. September. (Kongres 2008) 

Die VP Finansies, Steven Sterling, lê die 
begroting vir 2009/2010 voor by die 
begrotingsvergadering in Jefreysbaai op 22 
November 2008. 

Mnr. David Farao en die Wes-Kaap-delegasie 
luister aandagtig. (Kongres 2008) 

Mev. P. Adams, mnr. G. van Wyk en me. F. 
Rose van die Noord-Kaap in die Ritz Hotel, 
Kongres 2008, Kaapstad. 
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C. Setting the Skills Agenda: The 
Future of the ETDP SETA 
Key Question: What are the institutional governance 
strategies for achieving an impact? 

 

· The capitalist ideology is driving processes in     
           the  ETDP SETA. 
· SETA must be given a broader mandate to  
          deal with skills development of the sector. 
· Colleges must be reopened. 
· Bulk of the budget must be spent in training  
           identified through different processes. 
· Courses to lead to job mobility, job creation,  
           etc. 
· The impact of apartheid must be given atten- 
            tion when programmes are identified. 
· Training must impact on performance. 
 

D.   The National Qualifications 
Framework 
Key Question: What are the institutional governance 
strategies of NQF, including quality assurance? 

 

· Three quality councils give synergy to NQF. 
· NQF Bill frames roles of the different QCs. 
· The three QCs to norm standards. SETAs to  
           have common definition quality. 
· Two ministers must work collaboratively. 

· Ensure that Umalusi, HEQC and QCTO qual-
ity assurance must feed into each other. One 
standard must contribute to the augmentation 
of the other. 

 

COMPILED BY :  

Dan Stander 

Vice-President Professional Affairs 

A.  Measuring the impact of ETD 
Learning Programmes 
Key Question: What impact does the sector wishes to 
achieve and how to measure whether it is achieving 
this impact? 

 

· SETA is a relevant structure to deal with skill  
           in the education sector. 
· Regulate the remuneration structure for all    
           Sector Education and Training Authorities.   

           Each SETA has it own remuneration structure. 
· SETA to decentralize to service. Currently,   
           ETDP SETA has offices in three provinces. 
·  SETA to ensure that there are sufficient  
           courses for curriculum changes. 
· For cross cutting issues, engage other SETAs. 
· SETA courses must be short courses. 
· SETA to deal with fly-by-night providers 

   

B.  Enhancing Professional Devel-
opment of Teachers 
Key Question: What are the core educational mecha-
nisms for achieving the impact the sector wishes to 
achieve?  

 

· SETA to respond directly to curriculum              
changes and problems experienced by teachers. 

· IQMS (SIPS & DIPS) have not identified key   
          areas for development and this feeds into Work  

           Skills Plans (WSP). For example, skills short-
ages in rural areas are difficult to identify. 
· Greater synergy between different sectors  
          (SACE, Department of Education and SETA) 
· Skills development to deduce under  

       qualification (reduce under qualification in     
terms new learning areas, REQV 13 to 14, deepen 
subject knowledge). 

· Commission research that provides data that 
would lead to the improvement of standards in 
all schools. 
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INTRODUCTION: 

Southern Africa is the most HIV affected region in the world, 
within the region South Africa has experienced the greatest 
total number of HIV infections. By 2006 it was estimated that 
5,3 million South Africans were living with HIV. Estimates of 
12,7% of all Department of Education employed educators are 
living with HIV as of 2005. With an estimated 12,3 million 
learners in South Africa, served by 386 600 teachers and more 
than 26 000 schools. Managing a response to HIV and AIDS 
across the education sector requires a comprehensive and sub-
stantial effort. The epidemic affects the supply and demand for 
primary and secondary schooling. On the supply side, infected 
teachers will eventually become chronically ill, with increased 
absenteeism, lower morale and productivity. 

 

The ELRC is a statutory council which serves the South Afri-
can Education Sector nationally and comprises the public 
sector, the national and provincial departments of education, 
the private, and teacher unions representing all primary and 
secondary public school educators. Prevalence rate for educa-
tors in unions was found to be 12,5%, while non-union mem-
bers had a prevalence rate of 14,5%. 

 

South Africa’s five national teachers unions have pledged 
their unequivocal support for the PCTA programme, making it 
clear that the fight against the HIV and AIDS pandemic takes 
precedence over any specific union affiliation. The pilot 
PCTA One (1) Programme which was run for two years in the 
three provinces identified in a recent Education Labour Rela-
tions Council (ELRC) study as being most critical Prov-
inces—KwaZulu-Natal, Mpumalanga and the Eastern Cape. 

 

The PCTA Programme applies an integrated approach, ad-
dressing prevention of HIV transmission, treatment of AIDS 
and its associated conditions, and care and support for educa-
tors living with and affected by HIV and AIDS. 

 

CTPA AND ITS QUEST AGAINST HIV/AIDS 

CTPA participated on numerous levels in community driven 
HIV/AIDS campaigns. With her capacitated members, the 
Union helped Local Government authorities to streamline their 
own focus on HIV/AIDS. Our members took part in various 
projects. We conducted workshops at Provincial and District 
levels where members were infuse in writing HIV/AIDS poli-
cies which were implemented in the different schools. 

 

In partnership with CBO’s a number of our members were 
trained as lay councillors. HIV/AIDS is always addressed in 
all union National and Provincial Conferences the last of 
which was held in July 2008. During this National conference, 
the ELRC-PCTA Director and a member of Tshepang Trust 
addressed the conference and VCT for members was done. 
The response on VCT was positive. At this Conference the 
members accepted a resolution to participate in the ELRC’s 
PCTA.  

 

 

 

Tony Koopman National Co-ordinator of the program 

 
CTPA AS A SUB-PARTNER IN THE ELRC PCTA II 
PROJECT 

All partners in the ELRC/PCTA 2 project have agreed to a 
formal partnership with the ELRC. The ELRC is the prime 
partner and will be accountable for ensuring on-going man-
agement of the project, administering funds, and monitoring 
and reporting performance of partners.   

 

At the National Conference of the CTPA being held in the 
Ritz Hotel, Cape Town, in July 2008, the members accepted a 
resolution to participate in ELRC’s  PCTA program. 

 

Since than our COP was submitted to the ELRC. With this 
operational plan we started our partnership with the ELRC. 

Forty seven (47) Master Trainers (MT) are being trained to 
role out the PCTA program in our UNION. This training took 
place on 29.10 – 01.11 in the Western Cape and on 09 No-
vember 2008 in the Northern Cape. Training was being done 
by AED (Elizabeth and her group) and Maggie Mogale 
(director of the ELRC/PCTA  project).    

 

Our next project will be a World Aids Day campaign. With 
this outreach programme we will focus on the aspect of pre-
vention. In order for this project to be aligned with the Moni-
tor and Evaluation requirements of AED, we will have World 
Aids Day campaigns in different districts.   

 

CONCLUSION:  

The ELRC PCTA II Project started on 1 October 2007. CTPA 

joined the program in year two which starts from 1 October 

2008. 
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1. Is die beroepspesifieke bedeling (Kollektiewe 
Ooreenkoms 1 van 2008) al volledig 

geïmplementeer? 

Nee, slegs die salarisverhoging van ten minste 4% is 
geïmplementeer. Daar is egter nog ’n 

groot aantal sake wat tydens die werksaamhede van die 
taakspanne verfyn moet word. 

 

2. Wat is die doel van die beroepspesifieke 
bedeling? 

Die doel is onder meer om: 

• ’n doelgemaakte besoldigingstruktuur vir opvoeders daar te 
stel; 

• ’n struktuur daar te stel wat voorsiening maak vir langer 
salarisbande en die oorvleueling van salarisse om opvoeders 
wat verkies om in die klaskamer te bly, salarisgewys te 
akkommodeer; 

• salarisse so aan te pas, dat opvoeders nie die onderwys 
verlaat nie; 

• voorsiening te maak vir ’n tweeledige beroepsbedeling; en 

• ’n vergelykbare en kompeterende loopbaanbedeling daar te 
stel waardeur bestaande opvoeders behou word en nuwes 
gewerf sal word. 

 

3. Sal daar weer vir salarisprogressie vergoeding 
betrokke wees? 

Ja, ingevolge Kollektiewe Ooreenkoms 1 van 2008 is die 
implementering van die eerste salarisprogressie eers in Julie 
2010. Die Kollektiewe Ooreenkoms maak egter ook 
voorsiening dat die implementeringsdatums onderhandel kan 
word. Intussen moet GKBS-evaluering as 
personeelontwikkelingsmodel steeds voortgaan en word dit 
ook deel van die opvoeder se Profiellêer. 

Salarisprogressie sal voortaan gebaseer word op ’n 
bevredigende evaluering oor ’n tydperk van 24 maande. Drie 
kerwe sal in die eerste jaar van die tweejaarsiklus betaal 
word. 

Versnelde progressie sal verder aan opvoeders wat as “goed” 
of “uitstekend” geëvalueer is, betaal word in die tweede jaar 
van die tweejaarsiklus. 

’n Opvoeder wat as “goed” geëvalueer is, sal ’n addisionele 
3% verhoging ontvang en ’n opvoeder wat as “uitstekend” 
geëvalueer is ’n addisionele 6%. 

 

4. Watter kwalifikasievereistes word daar gestel vir 
die loopbaanstrukture wat voorberei is vir 
opvoeders? 

Hierdie is een van die aangeleenthede wat tans  by die 
taakspanne onder bespreking is. Die werkgewer plaas egter 
groot druk op vakbonde dat van opvoeders voortaan verwag 
sal word om verder te studeer.  

 

 

 

5. Is Leerder Onderrigspesialis (LOS) of Senior 
Leerder Onderrigspesialis (SLOS) ’n 

bevorderingspos? 

Nee, die LOS of SLOS val nog steeds onder die 
loopbaanbeen vir klaskamer opvoeders, maar 

met ’n salarisstruktuur wat goed vergelyk met 
bevorderingsposte. 

 

6. Is dit moontlik dat ’n LOS of SLOS meer as ’n 
departementshoof of adjunkhoof by ’n 

skool kan verdien? 

Ja, die doel van die beroepspesfieke bedeling was reeds 
om ’n loopbaan vir die klaskameronderwyser te skep. 

 

7. Watter afsnypunte is daar vir die betaling vir 
versnelde progressie? 

Die finale punte moet nog onderhandel word. Tans maak 
die GKBS (IQMS) net voorsiening vir ’n 

bevredigende evaluering en graadprogressie. 

 

Watter aangeleenthede word tans nog in die 
taakspanne bespreek? 

Die volgende is ’n kriptiese uiteensetting van die 
werksaamhede van die taakspanne: 

 

Taakspan 1: Finaliseer onder meer die inklusiewe 
pakkette vir skool- en kantoorgebonde opvoeders, 
standaardisering van prestasiekontrakte. 

 

Taakspan 2: Ondersoek anomalieë ten opsigte van 
agterstande, ens. Identifiseer verkeerde of die nie-
implementering van vorige kollektiewe ooreenkomste. Die 
voorsiening van die salarisgeskiedenis van individuele 
opvoeders. 

 

Taakspan 3: Ontwikkeling van riglyne vir die vulling en 
advertering van die poste van Leerder Onderrigspesialiste 
en Senior Leerder Onderrigspesialiste, insluitend die 
norme vir die aantal en die toekenning van poste. 

Wysiging van die GKBS (IQMS) om leerderprestasie in 
die meetinstrument in te sluit. 

 

Taakspan 4: Erkenning van ondervinding, aanstelling en 
bevorderingsvereistes, wysiging van die PAM, ens. 

 

Taakspan 5: Navorsing en ’n ondersoek na die mees 
effektiewe opleidingsontwikkelingsprogram vir 

opvoeders, asook die vaardigheidsontwikkeling van 
opvoeders (“upskilling of educators”). 

BEROEPSPESIFIEKE BEDELING VIR 
OPVOEDERS (OSD) 

� � ' � 	 , ( 	 	 � � ) 	 � � � � 	 	
	 � � � " 	 � � & � 	



�������������	
�	�
�����������	
���
���
��
�������
���������������������
����������
����������������������
�������	�

��
��������
 �!��������
��
 ����������������
������

���������"������������
�#���������
����
������������������������ �����
�����
��
������
���$%�����	���&
�����	���
���

������
���	������
��
�����
�	��������

���
�����
�'�'�(��

��(� �����)���������
����
������
��%
�����'�

����������	
 � ������
�����������������
���  

������������������
����!�����
		���
���
����������!�������!������$%������
�%�������
�
��������������������������
���������
����
�����
�����������
��"�������
���������	���
��
�������
�����!�� ��������
���������	����
��
%�
�*������+
%����������,-./��
%��������
�

�������������
��	����
�����
�����	�����
�����
�������������!��%
��	��
��������%����
����'  

����������  

)�����!�����%%��������
������%�
���������
%
����
��!���

�����*�������������������
%�
��������
��%
�������
	�����
�������������
�������� 
�*�
��	����������*��������
	�����
���*������0�����1'�)�����!����	��������������
��%�
�����
����
����!�����������������������
���*����������	������������
�������������
�����������
��������
���
��

���������'��

2�����
�������
���*���
��������������%�
����
 ����
������

����

������������	������
 �������
�������3���������
�����
���
��4�5�
���
���������
����

�������������������

��
	
��� ������!���
���������
��4�5'��

2���
������������
�� �����	��
���
���*��
��

���������%�
������	�����%
��	����������
��������	�����'�)��������
�� ���� ������%%��6�
���� ���������
���
	������!���6  

� � � 	 � � � � 
 � 	 � � 	 � � � 	 ) � � 	 � � 
 � 
 	 � � � 1 
 	

� � ' � 	 , � 	� 
 
 % � 	 , 	 � � 	 ( - - . 	

7%�����
��4�589�!�����*������� ����������
�������������������������

�������������
���
���%������
�
��
��.�����0+0::;'  

����������� 
��� ���!"��#�����#����
���$!����%�#�&�  

�������*�����������
������	
�%��������������
 
�*'������%�	���	����
���������������
������
�������������"�%���
����	����������������$��
�������
������
��%�	*���������������������
�
���	
������	������
�����
�������
�������

��������
�������������������
��������
�����'  

����������' "�����
(���
)��)
�����������)*
�+���',-.  

(������%�
�����������������������
����������*�
��������������%�
��������
��	
���������
�
����������������������
��������
���
����
	��
�
��'  

����������/ "�����+��+�����)����
�0�
����)��+��0���
�1��+���1���+����� ��  

�������	����%�
�����������������������

���
�
�������������������%�����������
����������
��	��
�������%������
������������������"�
<
����������
������%�
	����
�����������������
!���������
�����	��������������%�	������������
����
�����	����(���������%�	��������%
�����
�
������
��)����
���������������������
�
����),��'��

����),����������$�����!������������ ��	��
������������������

�����������5
������
7��
�����!���
���������
����������%�
%
��
����
���
����������������'  

����������2 "�3�
��������4�+�+����1��5*
��
+����0���6)+
�������1�
�����+��*
�����0� �4
��+�4������
����+��� �  



� 
 
 % � 	 , 	 � � 	 ( - - . 	

����
�����
�������
��
���9


���.�����	������������ �������������
����	����
�������
��
��������
�	����� �
	�����������
��	���
���� ��������
���������������
������ ��
�
�� ��������
������
������������
��


����	���
�����
�� 	���������
�������
F�
���
����������
���	��

�

                 Provincial Office Bearers: 2008 - 20 10   

DESIGNATION EASTERN CAPE FREE STATE 
NORTHERN 
CAPE WESTERN CAPE 

CHAIRPERSON L. Douglas C. Townsend G.J.D. Van Wyk D. Kellerman 

VICE CHAIR R. Leyds P. Stilo G. Beukes A. Fourie 

SECRETARY H. Van Niekerk V. Bosaletsi F.C. Rose C. Bam 

TREASURER C.D. Botha  L. Fortuin P.J.B. Van Wyk H. Mouwers 

LABOUR A. Farao  D. Mathobie S. Paulus A. Africa 

MEDIA & COMM. A.P. Swartz A. September G. Katz V. Vlegg 

PROF. AFFAIRS W. Douglas A. Mockie A.A. Du Plessis D. Farao 

MEMBER & MARKET. M. Mintoor J. Steenkamp D. Ferris S. Claasen 

                                        National Of fice Bearers: 2008 - 2010   
DESIGNATION NAME TOWN / PROVINCE 
      
      
President: John Jeftha Humansdorp (EC) 
      
      
Deputy President: Dennis Adams Upington (NC) 
      
      
VP Membership: Willem Safers Aberdeen (EC) 
      
      
VP Professional Affairs: Dan Stander Beaufort West (WC) 
      
      
VP  Labour Relations: Hendrik Du Plessis Humansdorp (EC) 
      
      
VP Finance : Steven Sterling Kuruman (NC) 
      
      
VP  Publications : Honan Douglas Adelaide (EC) 
      
      
General Secretary : Anthony Koopman Ceres (WC) 
      
      
Assistant General Secretary : Derek Heradien Cape Town (WC) 
      



SUMMARY OF THE SCHOOL CALENDAR FOR 2009 
Coastal Provinces (Eastern Cape , KwaZulu-Natal, Northern Cape and Western Cape) 
      

Term Duration 
Number of 
weeks 

Number of 
days 

Number of  
holidays 

Actual 
number of 
school 
days 

1 
(19) 21 Jan -  
3 April 11 53 (55) 1 53 (55) 

2 
15 April -  
26 June 11 53 3 + 1 49 

3 
20 July -  
23 September 10 48 2 47 

4 5 Oct - 11 Dec 10 (10) 50 (50) 0 50 (50) 
Total   42 (42) 204 (206) 7 199 (201) 

      
Inland Provinces (Free State , Gauteng , Limpopo , Mpumalanga and North West) 
      

Term Duration 
Number of 
weeks 

Number of 
days 

Number of  
holidays 

Actual 
number of 
school 
days 

1 
(12) 14 Jan - 
27 March 11 53(55) 1 53 (55) 

2 
15 April -  
26 June 11 53 3 + 1 49 

3 
20 July -  
23 September 10 48 2 47 

4 5 Oct - 11 Dec 10 (10) 50 (50) 0 50 (50) 
Total   42 (42) 204 (206) 7 199 (201) 
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